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The report will include analyses concerning selected aspects of studying1 such 
as: the motives of initiating studies and the expectations of students concerning the 
educational process (within selected scopes). When selecting an education facility 
(higher school, university, university of technology), a young person follows specific 
criteria, expectations, and ideas which result from that person's previous 
educational experiences and discussions (for example) within a peer or family 
group.  

It may be assumed that a decision concerning selecting an educational unit is 
determined by certain expectations which are often based on concepts, heard 
opinions, press reports, ranking analyses, etc. We may assume that a candidate 
deciding to undertake studies at a university highly ranked in terms of 
ShanghaiRanking’s2 may expect the highest quality of education focused on 
innovation, creativity, "realizing passion", and a high level of respect for people - 
which will result in personal development and professional achievements. 
Selecting a school which is ranked lower the young person has to be prepared for 
a high probability of disappointment.  

The discourse regarding differences in the quality of teaching and learning in 
Polish universities, prompted me to undertake research on verifying the fulfillment 
of students' expectations regarding selected aspects of the study process. 

Pedagogics students (N=495) (full time and extramural studies) at the 
University of Silesia in Katowice3 provided various answers when asked (in  
a survey) about the motive for initiating studies at the determined course. However, 
the main criteria were: distance from the place of residence (almost 50% of the 
answers) as well as the good name and prestige of the university (38%). The data 
is presented in the table below. 

 
  

                                                           
1A. J. Martin, M. Dowson, Interpersonal relationships, motivation, engagement, and achievement: Yields 
for theory, current issues, and educational practice. Review of educational research. 2009, No 79(1), 
pp. 327-365 
2http://www.shanghairanking.com (01.02.2019). 
3Most respondents 
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Table 1. Motives followed by the respondents when selecting the university 
(open question - categorized answers, (N=472) 

Answer 
Number of 
answers 

% 

Distance from the place of residence 235 49.27% 

Good name/prestige 183 38.36% 

Possibility to undertake work in the professional field 58 12.16% 

Interests/passion 55 11.53% 

Recommendation by third parties/advertisement 2 0.42% 

Possibility for professional promotion 1 0.21% 

Source: own research 
 
The following motives indicated by the respondents were: the possibility to 

work in the professional field (12% of the answers), interests/passion (almost 
12%), while a minor percentage of the answers (0.4% and 0.2%) indicated motives 
related to recommendations by third parties and the possibilities for professional 
promotion. It is surprising that students chose the university's good name as the 
second most important factor, while the distance from the place of residence as the 
first one. It may be assumed that the distance of the university from the place of 
residence constitutes an economic factor which clearly dominates over the quality 
of education (good name and prestige or the possibility to work in the studied field).  
 

The university’s idea in students' declaration 
The clear West-European roots cannot be easily attributed to the current 

models of university institutions operating in the region. Depending on the 
considered aspect, they may be referred to both as so-called Humboldtian 
(concerning management) and Anglo-Saxon (concerning financing methods); 
similarly to the welfare state regimes in the region, including Poland, they share 
both the characteristics of conservative and strongly corporatist regimes, as well as 
liberal Anglo-Saxon type regimes. New governance models in higher education, as 
well as new models for reforming and functioning of the public sector and welfare 
state in this region, are still emerging. Models are formed, which simply don't match 
the classifications created in a different historical and geographical context. They 
are hybrids - both in the case of higher education and in the case of the welfare 
state, although there is a constant convergence both between them, and between 
them and the models known from the conceptualizations relating to Western 
European institutions4. 

The personal associations of students concerning the university, its mission, 
and idea (open question).  
 
  

                                                           
4M. Kwiek, Uniwersytet w dobie przemian, PWN. Warszawa 2015, p. 233. 
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Table 2. University's idea - perfect vision (open question - categorized 
answers, (N= 479) 

Answer5 
Number of 
answers 

% 

University specific quality 235 49.06% 

Education 133 27.77% 

High quality of interpersonal relations 133 27.77% 

High ethical standards 128 26.72% 

Knowledge 114 23.80% 

Rich educational background 99 20.67% 

Prestige 92 19.21% 

Focusing on practical education and vocational preparation 91 19.00% 

Possibility for personal development 85 17.75% 

Innovation 49 10.23% 

Social life/new contacts 41 8.56% 

Good organization of students' life 37 7.72% 

Culture 28 5.85% 

Source: own research 
 

Almost half of the answers considers the quality of education as a category 
distinguishing universities, and associates the idea of a higher education facility 
with this term. It is a formal category but indicating the uniqueness of educational 
quality associated (in students' declarations) with universities. The term education 
quality concerns also the academic faculty - almost 30% of the answers indicate 
this aspect in terms of relations with academic teachers. An important category 
related to the quality of education and interpersonal relations consists in meeting 
high ethical standards (26.72%) promoted and followed at universities (constituting 
both a result as well as the means of education). The following are almost equally 
significant in terms of perceiving the university ideas: education (27.77%) and the 
related acquiring of knowledge (23.8%), as well as a rich educational background 
(20.67%). Therefore, the indicators of the academic education idea indicated by 
the students are associated mainly with the basic goal and tasks posed before 
universities, meaning: the quality of education which is determined by: its results 
(education, knowledge, ethical standards) and means for achieving them (student-
teacher relation, educational background, meeting ethical standards). Therefore, it 
is possible to notice a trend which can be divided into: cognitive-intellectual and 
ethical-moral development, as well as its conditions.  

Therefore, these ideas may be assessed as positive for understanding the 
idea of a university6 by the students, although the quite narrow perception of its 
vision is worrying. In the context of personal development and the Humboldt 
university idea, as well as modern day challenges, a certain concern is evoked by 
the significantly lower meaning of: the possibility for personal development 
(17.75%) and innovation (10.23%), as well as promoting culture (5.85%). Whereas, 
focusing on practical vocational preparation (19%) and the social prestige acquired 

                                                           
5Possibility to choose multiple answers.  
6Cwynar, K. M. (2005). Idea uniwersytetu w kulturze europejskiej. Polityka i Społeczeństwo, 2, p. 47. 



438 

 

in the course of academic education (19.21%) constitute a quite significant 
category. This means that the expected quality of education and its effect may be 
narrowed down to strictly practical education (vocational preparation) and/or 
achieving gratification.  
 

Emotions evoked by associations with academic education 
The quality of studying is also manifested in the feelings/emotions evoked in 

students by academic education. Detailed data concerning positive (activating) and 
negative (passive) feelings/emotions are included in the table below.  
 

Table 3. Positive emotions related with academic education (open question - 
categorized answers, (N=451). 

Answer 
Number of 
answers 

% 

 Happiness 128 28.38% 

 Ambition 80 17.74% 

 Satisfaction 68 15.08% 

 Pride 54 11.97% 

 Motivation 47 10.42% 

 Curiosity 44 9.76% 

 Commitment 32 7.10% 

 Self-fulfillment 28 6.21% 

 Responsibility 23 5.10% 

 Cooperation 14 3.10% 

 Peace 8 1.77% 

Source: own research 
 

Positive feelings have the character of pure emotions (happiness - circa 28%, 
sense of satisfaction - circa 15%, sense of pride - circa 12%, sense of self-
fulfillment - circa 6%, and peace - circa 2%), or emotions which indicate  
a motivating aspect of the experienced feelings (ambition -17.74%, motivation - 
10.42%, cognitive curiosity - circa 10%, commitment - circa 7%, responsibility - 
circa 5%, and cooperation - circa 3%). We may consider the vision of these 
experiences as a positive due to the clearly visible activating context of the 
students' activity in terms of the educational process: at the same time positive 
emotions evoke cognitive-intellectual activity functionally related with auto-creation 
and development. 

Answers provided by students in the field of negative emotions experienced 
by students who are in the course of studying are presented in the table below. 
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Table 4. Negative emotions related with academic education, (open question - 
categorized answers, (N=451) 

Answer 
Number of 
answers 

% 

 Frustration 157 34.81% 

 Stress 129 28.60% 

 Fear 76 16.85% 

 Disappointment 55 12.20% 

 Anger 45 9.98% 

 Uncertainty 33 7.32% 

 Injustice 20 4.43% 

 Unwillingness 20 4.43% 

Source: own research 
 

Negative emotions were clearly dominating among the answers provided by 
students included in the research - frustration was dominating (almost 35% of 
answers), followed by stress (circa 29%), fear (16. 85%), and disappointment 
(12.2%). To a lower degree, although not incidentally, the following also appear: 
anger (9.98%), uncertainty (7.32%), a sense of injustice and unwillingness (at 
4.43%). This constitutes a catalogue of emotions having a clearly passive effect on 
the activity of students within the field of own education and development. It may 
be assumed that the experienced stress and frustration, determined mainly be fear 
or the experienced injustice, result in: disappointment, anger, uncertainty, and 
unwillingness to study.  
 

Values formed in the course of studies in students' declarations 
An analysis of the sphere related to valuing has been carried out on the base 

of answers provided for a question concerning the values which, according to 
students, result from university education. The achieved results have been 
arranged into 19 categories. 
 

Table 5. Noticed effects of education on the university level - values, (open 
question - categorized answers, (N=379) 

Answer 
Number of 
answers 

% 

Responsibility 91 24.01% 
Practical knowledge 85 22.43% 

Creativity and innovation 76 20.05% 
Kindness 74 19.53% 
Reliability 68 17.94% 

 Ability to cooperate 60 15.83% 
Tolerance 54 14.25% 

Independence 48 12.66% 
Perseverance 44 11.61% 

Frustration 37 9.76% 

Honesty 32 8.44% 
Dignity 23 6.07% 

High quality of interpersonal relations 15 3.96% 
Fairness 14 3.69% 
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Freedom of education and freedom of the educated 14 3.69% 
Loyalty 12 3.17% 

Anxiety and fear 12 3.17% 
Truth 6 1.58% 

Consistence 2 0.53% 

Source: own research 
 

The answers provided by students (the categorization of open questions) are 
highly diverse and refer strictly to values, and sometimes also undesired features 
(for example anxiety or fear) or tasks which constitute for them an expected result 
of university education (for example practical knowledge). Responsibility is 
dominating (circa 24%), and followed by practical knowledge (circa 22%), and 
creativity/innovation (circa 20%), which suggests perceiving the effects of 
education in the following categories: (1) personal-character features 
(responsibility), (2) features which decide about the ability to deal with the world 
and professional activity (creativity/innovation), as well as (3) practical abilities 
(practical knowledge). The following values are listed as related to the previously 
mentioned: (1) perseverance, consistence, (2) independence, and reliability.  
A significant category of values related with university education concerns also the 
development of features deciding about the quality of interpersonal relations: 
kindness, ability to cooperate, tolerance, honesty, fairness, loyalty, or the directly 
indicated high quality of interpersonal relations. Features emphasized in term of 
Humboldt university7, meaning truth, the freedom of education and educated ones, 
as well as dignity, are of least importance. Although, the idea of transgression, 
meaning development related to overcoming internal and external limitations, is 
presented quite strongly in creativity and innovation.  

There is also a peculiar category of anti-values, surely related with the 
previously discussed feelings concerning university education: frustration, anxiety, 
and fear. This indicates that for some students the university space constitutes  
a source of significant mental discomfort and negative experiences.  
 

Expectations in terms of studies in students' declarations concerning 
the characteristics of a university teacher, teaching program, methodology of 
carrying out classes, and general studying conditions 

The following data, presented in the table below, have been achieved in terms 
of expectations concerning the teaching program 
 

Table 6. Expectations concerning the teaching program (open question - 
categorized answers (N=375) 

Answer 
Number of 
answers 

% 

High usefulness in professional life 129 34.40% 
High methodological level of the carried out classes 92 24.53% 

High efficiency of the carried out classes 80 21.33% 

High level of innovation 46 12.27% 

Source: own research 

                                                           
7T. Nybom, The Humboldt legacy: reflections on the past, present, and future of the European 
university. Higher Education Policy. 2003, No 16(2).), p. 142. 
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Practical capabilities are most important - meaning the usefulness in terms of 

the carried out professional activity (34%). A high methodological level, efficiency, 
and innovation level of the carried out classes are also expected. The last of the 
mentioned elements is accordant with Humboldt's idea. After all, universities and 
the education within them create conditions for creative and inspiring actions. 
Universities should be an oasis of creative thinking and not an institution preparing 
to perform vocational activity. In contemporary times, a domination of pragmatism 
can be seen in terms of the expectations of young people undertaking university 
education. In the society's perception, universities are slowly becoming one more 
common place for acquiring vocational competences and qualifications. This 
determines a following element of cooperation within the space of universities -  
a change in the manner of carrying out classes. 

The following analyzed expectation concerned the method/manner of carrying 
out classes. 
 

Table 7. Expectations concerning the manner of carrying out educational 
classes (open question - categorized answers (N=375) 

Answer 
Number of 
answers 

% 

Concerning attractive forms of teaching 132 35.20% 

Concerning the commitment of teachers and students 86 22.93% 

Concerning the possibility for a practical implementation of 
the learned theory 

69 18.40% 

Concerning the clarity of the knowledge presented to 
students 

50 13.33% 

Source: own research 
 

The expectations of students consider attractive, engaging/absorbing forms of 
teaching (respectively 35 and 22%) as being important, just like the possibility to 
use the theory in practice (18%). 

The last of the analyzed data consisted in the expectations concerning 
general studying conditions. 

 
Table 8. Expectations concerning the attitude towards general studying 

conditions (open question - categorized answers (N=375) 

Answer 
Number of 
answers 

% 

Concerning advantageous form of studying 132 35.20% 
Concerning the optimization of a student's classes and free 

time 
81 21.60% 

Concerning taking into consideration the initiatives of 
students  

Concerning the functioning of the university 
9 2.40% 

Concerning lowering the costs of studying 4 1.07% 

Source: own research 
 

Within the scope of general studying conditions the attention has been pointed 
at creating a favorable studying atmosphere (35%), as well as optimizing classes 
and a student's free time (almost 22%).There were also just a few answers stating 
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that the functioning of the university could take into consideration student initiatives 
(2.4%) and economic aspects - education expenses (1%).  

Research results indicate a significant emotional and motivational 
ambivalence of students in terms of the process of studying, which at the same 
time suggest the need for more discussions concerning the reasons for this 
situation. The clear and significant polarization of presumptions concerning 
studying (positive quality of a university's vision) and emotions experienced by 
students who are already studying (positive perceptions of a university's idea 
versus the experienced ambivalent feelings/emotions) suggests the need to 
explore the real reasons behind experiencing own studying in the categories of 
frustration or disappointment. This is the basis for looking at, among others, the 
axiological layer underlying academic education and continuing research. 

 
Streszczenie 
W raporcie zaprezentowano analizy dotyczące wybranych aspektów 

studiowania takich jak: motywy podjęcia studiów oraz oczekiwania studentów 
wobec procesu kształcenia (w wybranych zakresach). Dokonując wyboru miejsca 
nauki (szkoła wyższa, uniwersytet, politechnika), młody człowiek kieruje się 
określonymi kryteriami, oczekiwaniami, wyobrażeniami, które są wynikiem jego 
wcześniejszych doświadczeń edukacyjnych oraz dyskusji w m.in. gronie 
rówieśniczym czy rodzinnym. Wyniki badań wskazują na wyraźną ambiwalencję 
emocjonalną i motywacyjną studentów odnośnie procesu studiowania, skłaniają 
jednocześnie do głębszych przemyśleń nad przyczynami tej sytuacji. Widoczna 
wyraźna polaryzacja przekonań o studiowaniu i odczuć studentów związanych już 
realnie ze studiowaniem.  

Słowa kluczowe: uniwersytet, student, jakość kształcenia 
 

Summary 
The report includes analyses concerning selected aspects of studying such 

as: the motives of initiating studies and the expectations of students concerning the 
educational process (within selected scopes). When selecting an education facility 
(higher school, university, university of technology), a young person follows specific 
criteria, expectations, and ideas which result from that person's previous 
educational experiences and discussions (for example) within a peer or family 
group. Research results indicate a significant emotional and motivational 
ambivalence of students in terms of the process of studying, which at the same 
time suggest the need for more discussions concerning the reasons for this 
situation. This is the basis for looking at, among others, the axiological layer 
underlying academic education and continuing research.  

Key words: university, student, quality of education 
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